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Introduction
In this report you can see the practices connected to the teaching of professional abilities
and skills for SN people, collected from the several reports elaborated by the project
partners.
The first part contains a general introduction about the learning and the several aspects
connected to it, extrapolated by different scientific studies.
An important part is about the methodologies used to teach professional skills and abilities:
the characteristics, the use and the ways to carry out each methodology are pointed out.
Together with the methodologies, the instruments considered the most effective to learn
abilities and skills are explained. For each educational tools an example is given.
The report also contains a scheme with the several learning units of the elaborated
training course and for each skill/ability the methodology used to get the learning with the
respective educational tools has been integrated.
At the end some important aspects of the learning of skills and abilities connected to the
training course are described: the class atmosphere, the attitude and the communication
methods of the teacher towards the people attending the course, some logistic aspects
connected to the practical activities, the evaluation of the previous abilities of the people
attending the course with mid and final monitoring, the structuring of the learning
environment.
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1 – The Learning Process and its components

Learning can be defined as a lasting modification of behaviour as a consequence of
experience. It is a complex process that allows the acquisition and the modification of
schemes and contents in which variables such as comprehension, perception, motivation,
emotion and memory play an important role.
Learning means above all “knowing something”: it refers to the acquisition of one or more
notions, it is a process during which the individual stores up the knowledge necessary to
get or improve the environmental adaptation.
We acquire skills and abilities throughout our life and in many fields, information and
concepts of many subjects, school skills as reading, writing and solving problems,
everyday abilities as driving, playing sport, relational and communicative skills that allow
us to interact successfully with other people.
Every person has his/her own learning style.
With learning style, we mean “a person’s favourite approach to learning, his/her typical
and constant way of perceiving, elaborating, storing up and reutilizing information”
(Mariani 2000)1
The styles cover the environmental preferences (as learning places and times, light,
temperature, sounds, food consumption, …), the sensory methods (often summarised in
visual, auditory, kinaesthesia), the cognitive ways (as the oppositions global/analytical,
methodical/intuitive, reflective/impulsive), that fades in the socio-emotional feature (as
introversion and extroversion). Individuals learn in different ways one from the other
according to modalities and strategies used to elaborate information, starting from the
sensory canals that allow us to perceive the external impulses.
We can distinguish four main groups:
1.

The first group is represented by the visual-verbal canal, that is one mainly used in the
school contest so far: it is the one using from reading and writing. Basically, you learn
by reading

2.

The second group is represented by the visual iconographic canal, that is the
preference for pictures, drawings, photos, symbols, maps, graphics and diagrams.
Basically, all about visual learning

MARIANI L. 2000. Portfolio. Strumenti per documentare e valutare cosa si impara e come si impara. Bologna,
Zanichelli.
1
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3.

The third group is represented by the auditory canal, that is the preference for
listening. Basically, you learn mostly attending a class, taking part in discussions and
working with a classmate or a group

4.

The fourth group is represented by the kinaesthesia, that is the preference for
concrete activities. Basically, you learn by doing

The ingredients of learning are:
-

Attention to new things

-

Use of social stimuli that are to be preferred to non-social stimuli on the visual, auditory
and tactile plane (Bonag and Gelmon, 2013)

-

Active participation in the social routine based on glances, vocalization and smiles
(Trevorther and Aitken, 2001).2

Normally, the children learn:
-

through the stimuli: we have to consider the effect of the stimuli hyperselection, for
example simplifying the instructions

-

We have to support the development of “prerequisites” that create the social learning
infrastructure because the individual learns through interaction with other people

-

Using the daily routine

-

Using a behavioural teaching frame

-

Using emotional communicative signs that do not “distract” but simplify the learning
(Brand et all., 2002)

Through natural selection, the human brain, during the phylogenesis, has developed
specialized structures and mechanisms that make our species children unbeatable in the
art of learning from other people. This evolutionary trajectory, that simplified the cultural
transmission in comparison with the genetic one, is the reason why new born children are
not able to do a lot of things, but they are able to learn to do them (Coch, Dawson and
Fischer, 2007).3
Children need to learn from adult people the abilities that allow them to successfully get
by in life.
2 Trevarthen C., Aitken K. J., Infant intersubjectivity: Research, theory, and clinical applications, «Journal of
Child Psychology and Psychiatry», 42, (2001), pp. 3-48

3 D. Coch, G. Dawson, & K.W. Fischer (Eds.), Human Behavior, Learning, and the Developing Brain. New York:
Guilford Press, 2007
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Children record the new things as a stimulus to which they pay attention, and so their
cognitive resources are focused on actions and words that are not yet part of their
repertoire. This special consideration simplifies the learning of new information.
A particular class of stimuli, that is the social ones, catches the child’s attention much
more than other information.
Children have a spontaneous inclination to imitate people’s actions.
Children start to imitate the others from their first hours of life. They have very simple
imitative behaviour. This ability becomes consolidated during the face-to-face daily
routine between parent and child. In the second year of life the imitative behaviour
becomes more complex. If the child observes a person trying to carry out an action
unsuccessfully, he/she will aim to imitate not the action that the adult actually carried out,
but the action that the adult wanted to carry out. Children in early years aim to imitate
actions carried out by people with a “playful” attitude, while they often ignore actions
carried out in an emotional neutral way and behaviour carried out by people “far” from
them from the emotional point of view (Vivanti and Dissanayake, 2014; Nielsen and Blank,
2011).
These phenomena state how the imitative behaviour is inserted in a psychological frame
in which objectives, aims of the imitated person and the nature of the social relation
between model and imitator are crucial. Thanks to this complex selection of imitating
whom and what, led by emotional and cognitive processes, the children do not assimilate
the other behaviour passively, but incorporate, in their repertoire in a selective way,
actions allowing them to learn new abilities and to establish and consolidate a social and
emotional link with the others.
The basis on which this process is built is the attention and the interest towards what is new,
what is social and a special sensitivity towards communicative and emotional signs. As we
saw before, the children learn more easily and more firmly words and actions in a playful
contest compared with a neutral contest.
For example in the people with autism you can often find a repetitive behaviour.
The child with autism, according to this assumption, aims to do few things and to do them
all the time, because he/she lacks the necessary creativity to imagine alternatives.
It is possible that the repetitive behaviour is carried out by people with autism as an
antidote to the anxiety caused by a social world felt as incomprehensible and chaotic.
There are three precise ideas about the way children with autism learn:
1.

They have difficulty in elaborating more than one stimulus at the same time so the
instructions have to be simplified to the utmost;

6

2.

The praise and encouragement (social reinforcements) are not a rewarding stimulus
for children with autism, so it is necessary to use some external reinforcements, such as
food or a toy they wish for to motivate the child to carry out the requested behaviour;

3.

When the previous stimulus is clear and the following one is motivating, the children
with autism will learn according to the laws ruling the learning of people without
autism: they will produce new reinforced behaviour and will give up behaviour if
discouraged.
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2 – Methodologies used to teach abilities and skills for SN people
The more used strategies to facilitate skill learning for SN people are:
1. Prompting and fading;
2. Shaping and chaining;
3. Reinforcement;
4. Role playing;
5. Modelling;
6. Brainstorming;
7.
8.

TEACCH;
‘4-Step-Model’.

1. Prompting and fading
This technique consists of providing the individual with one or more differentiated stimuli in
the form of prompts. The prompts are usually synthetic, obvious and are provided exactly
when the performance should occur.
There are various kinds of prompts to help an individual to start an answer; they can be:
-

Verbal prompting;

-

Gestural directions;

-

Physical guidance.

Prompting and verbal orders are very natural helps that are always used by the trainer
with the aim of facilitating the comprehension of the task.
Gestural directions are particular gestures used by the trainer to stimulate the issue of a
desired behaviour or the reduction of an inappropriate one.
The physical help assumes a physical contact, through which the trainer leads the
individual to carry out planned performances. This does not mean completely taking the
place of the individual involved in learning tasks.
Additional stimuli are essential in the first step of learning, but then they must be reduced
or removed in order to facilitate the final insertion of the skill in the individual behavioural
repertory. When the behaviour is consolidated, it is necessary that it depends only on
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natural stimuli, i.e. those stimuli that are part of the environment and are not introduced by
the trainer in an artificial way. To do so, it is necessary to attenuate, in a progressive way,
the helps provided by a strategy called fading. Such a technique defines some
modifications that do not concern the behaviour, but the conditions in which this occurs.
The fading introduces different characteristics according to the kind of prompts it refers to.
The verbal help reduction can consist of reducing the number of words that make the
instruction and lowering the tone of voice used to give the instruction itself.
The gestural help can be mitigated reducing the gesture extent or replacing it with a less
showy one. (e.g. instead of showing with the forefinger you can do it with the glance).
Towards physical prompts the following four strategies can be used:
-

Reducing by degrees the body part touched (e.g. if at first the pupil is touched with
the whole hand, then he/she is touched only with some fingers, after that with one
finger and at the end with the finger toe),

-

Reducing by degrees the pressure on the part of the body involved in the first step of
prompt;

-

Moving, by degrees, the contact from the initial part of the body to farther and farther
parts;

-

Using at the beginning of the treatment the three different categories of prompts and
eliminating the physical prompts first, because the verbal and gestural ones are easier
to reduce.

Prompting and fading represent two moments of a learning method and for this reason
they must always be planned and used together.

2. Shaping and Chaining
Shaping is a technique through which it is possible to widen the individual skill repertories,
facilitating the building of new skills. It is mainly based on the reinforcement of the
student’s behaviour that, by degrees, approaches the one desired (target - behaviour).
Through such a technique, different kinds of skills can be taught (motor, cognitive,
linguistic, etc.) even to people with serious degree of disability . This technique is used
together with others and mainly with prompting and fading.
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The main characteristics of a shaping programme are:
-

pointing out the skill to be built (definition of target-behaviour) and selecting the initial
behaviour, i.e. a behaviour already present in the individual repertories that has some
relation with the target - behaviour;

-

outlining a series of consecutive approximations, i.e. behaviours that, starting from the
initial one, approach, more and more, the target - behaviour;

-

preparing suitable reinforcement programmes to allow the individual to control, by
degrees, the various behaviours in order to reach the target - behaviour.

Chaining is a particular strategy used to teach complex skills made by a series of well
outlined behaviours. It is the case of self-sufficiency skill and a lot of professional skills
requiring a regular succession of steps.
A chaining programme is divided into three steps:
a) Task-analysis;
b) Building of a behavioural chain;
c) Organising a chaining programme of the components through the reinforcement by
degrees.
Concretely, the components of a complex skill are outlined and the pupil is taught to
carry them out in a sequence until the completion of the task.
The chaining of the skill components occurs through a particular reinforcement
programme by degrees. This is the aspect that mainly characterizes the technique and
makes it different from the others. Such a chaining takes place as follows: as soon as the
described behaviour in the first component has been fully and firmly learnt, the next step is
reinforced only if the expected behaviour is carried out following the previous one: the first
component itself is no longer reinforced. Once the first two components have been learnt
and chained, you move to the third one that is reinforced only if the described behaviour
is carried out following the previous ones.

3. Reinforcement
The reinforcement techniques are peculiar of the behavioural approach. Skinner (1953)4
defines the reinforcement in a strictly pragmatic way, as an event that, following the issue
of a behaviour, makes a future appearance more likely.
The simplest reinforcement programme is the continuous type one, in which the
reinforcing stimulus is given to every behaviour issue. When the reinforcement is given only

4 Skinner B. F. (1953), Science and human behavior, New York: The MacMillan Co.
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on certain occasions, but not all, we can talk about a programme of intermittent
reinforcement.
According to some experts, the intermittent reinforcement programme seems to be more
advantageous compared to the continuous one, because, although it produces a slower
learning, it is much more resistant to its abolishment. The intermittent reinforcement
programme is divided into four modalities: 1) fixed ratio programme, 2) variable ratio
programme, 3) fixed interval programme, 4) variable interval programme.
In the fixed ratio programme, the reinforcement is introduced after a particular number of
answers. In this programme the reinforced behaviour is standard, but not very resistant to
its abolishment.
In the variable ratio programme, the number of behaviours among every reinforced
answer is not fixed, but it varies according to particular methods. The ratio can be low at
first, and it can increase as the series continues, in order to make the answer less
subordinate to the reinforcement. The variable ratio programme gives, as a result, a very
resistant behaviour to the abolishment.
In the fixed interval programme, the reinforcement is given after a certain period of time
from the previous reinforcement provision.
In the variable interval programme, the reinforcement follows answers given in particular
intervals different from each other. This programme allows one to obtain standard models
of behaviour.
To consolidate some skills through agents of reinforcement it is necessary to intervene
according to some fundamental principles:
-

Reinforcing immediately after the issue of a behaviour;

-

Acting for the progressive replacement of the material reinforcements with more
natural ones;

-

Promoting the passage from continuous reinforcement patterns to intermittent
reinforcement patterns.

To get results you must have the immediacy and the certainty of the reinforcement. It is
necessary that it is supplied immediately after the wanted behaviour has been issued.
None of the positive answers must be without reinforcement.
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The issue of satisfactory behavioural answers cannot be supported by reinforcing stimuli of
material type for a long time. For this reason, there will be the progressive passage to more
natural reinforcements, above all of social type (praise, approval, etc.).

4. Role playing
It is a technique of dramatization of social and organisational role behaviour expressed
through a real situation simulation in which personal and subjective aspects are not
analysed or are only indirectly analysed.
It is a didactic method aimed at the acquisition of relational skills. Examples: active
listening, conflict management, ecological communication, work group management,
cooperation, client orientation, communicative congruency, etc.
In the role playing, typical professional and social situations are proposed with the aim of
training or being aware of problems. There is not a protagonist, but only an occasion of
“setting an action”, an initial subject that will be transformed in a stage action.
The stage action includes the presence of a trainer, of one or more actors and of other
people as observers.
This technique is divided in three steps as explained below.
Step1
The planning

Description of the relational event:
Specific aim: attitude and behaviour main elements
− Where it happens (place)
− When it happens (time)
− Whom it happens to (people)
− What kind of relations there are among these people
(relation)
− What it is about (problem)
Role playing in educational training must be structured. This
means that you show the contest and the psychological
situation of roles and the crux problem is outlined. In detail
you also provide the instructions related to what has to be
said and done.

Step2
The carrying out

Warming up
This step includes all those techniques used to warm the
environment and to create a pleasant atmosphere (if there is
not one).
Action
It is the real game step with the actors. It can include
particular techniques such as role inversion, the double (the
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assistant is behind the actor and tries to help him/her if he/she
cannot express him/herself. It is a support and accompanying
function).
Cooling off
Opposite to the warming up, this step is needed to leave the
roles and take the distances again.
Step3
The debriefing

Self-reflection about experience
experience’s individual aspects).

(reflection

about

the

Focus on behaviour and relational meanings.
Generalization (exploration of the experience’s general
implications).
The role-playing offers learning opportunities, first of all linked
to the moment of stage action, of dramatization, thanks to
the stimulated involvement; secondly linked to the moment of
comment, of discussion, of analysis of what happened: words,
gestures, posture, attitudes, things said and unsaid.
This step depends on several factors: a group with the
function of a container, the participants’ ability and
motivation to stake themselves, to discover and be
discovered, the trainer’s ability to understand the level of
interpretation at which it is appropriate to stop.
Each interpretation not requested and not tolerable by the
participants will lead to some defences, and for this reason it
will be harmful. The role-playing can be the source of
change, but we must recognize the existence of a disorder in
the current practices of behaviour and pass onto a new
planning skill, promote the change, re-build in a cooperating,
relaxing and pleasant atmosphere. Doing so the role-playing
acts on emotional and cognitive aspect, on knowledge, on
doing and on being.

5. Modelling
Modelling consists of promoting learning experiences through the observation of the
behaviour of an individual acting as a model.
Generally, the modelling process depends on three decisive conditions:
1.

The characteristics of the model referring in particular to the social status, but also to
the affective bonds that can exist with the observer;
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2.

The characteristics of the observer;

3.

The consequences produced by the behaviour of the model and of the observer
when imitating the model. When the consequences are positive (reinforcements), the
observer will continue demonstrating the learnt behaviour through the modelling,
otherwise he/she will inhibit such a behaviour.

The concept of modelling has a long and well-established history of researches and
applications, from the first studies of Bandura (1969, 1977)5 whose aim was the elaboration
of the social learning theory. The modelling has a deep impact on the growth of the
children, who tend to develop a wide range of skills not from their experience (“through
tests and mistakes”), but from the observation of other people acting that way. The recent
developments of the study about the mirror neurons (Rizzolatti et al. 1996; Gallese 2006,
2007)6 seem to fortify the guidelines of the social learning theory, giving it the support of an
interpretation of physiological nature.
According to Bandura, attention, retaining, reproduction and motivation have an
important role in modelling. It is necessary that the observer pays attention to the model in
order to imitate the behaviour. The retaining processes are based on two different systems
of reality representation: the first one is founded on coding through images and the
second one on verbal coding. Thanks to these two processes, the different behavioural
modalities shown by the model can be repeated and kept in the long-term memory. In
the learning by modelling referring to the acquisition of functional skills, an important role is
played by the processing of visual information.
The motor reproduction carries out the modelling procedure, as an effect of the retaining
processes listed above: the observer starts that series of motor, verbal and metaverbal
answers that will be learnt through the observation of the model.
Bandura shows the importance of the link between who imitates and who is imitated and
in particular the attitude of the model towards the imitating individual. If the model is
affectionate and loving, appreciates the “pupil” and proposes his /her demonstrations in
a positive relational atmosphere, the learner is more disposed to imitate the model’s
behaviour. The affectionate and loving behaviour of the model is an important condition
because these people involve the individuals in social interaction, giving them occasions

5 Bandura A. (1969). Principles of Behavior Modification. New York: Rinehart and Winston.
Bandura A. (1977). Social learning theory. Englewood Cliffs, NJ: Prentice-Hall.
6 Rizzolatti G., Fadiga L., Gallese V., Fogassi L. (1996), Premotor cortex and the recognition of motor actions,
Brain Res Cogn Brain Res, 2, 13 1-41.
Gallese, V. (2007). Embodied simulation: from mirror neuron systems to interpersonal relations. Novartis
Foundation Symposium, 278, 3-12.
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and opportunities to observe their behaviour, and because the gratification received by
the model reinforce his/her inclination to interaction and to an affectionate answer.
From these studies it is clear that the affection for an adult person is an important
condition to learn through the example. It is also an important condition to interiorize the
learnt behaviour, that is the imitation of behaviour and attitudes without the model and
the direct reward.
The affectionate and loving attitude of the model is an easing condition, but it is not
enough to provoke the imitating behaviour.
From the Nineties of the previous century the modelling strategy has been explored and
concretely implemented using video technology, that allows one to start the learning
situation by modelling. The video modelling is the presentation of film clips showing the
suitable behaviour modality in some contexts or the correct execution of actions for the
learning of specific skills. A typical situation of video modelling considers the individual
screening of a videotaped demonstration lasting no more than three minutes, showing the
carrying out of a certain action. After the screening, the individuals are asked to imitate
the behaviour watched in the video. The behaviour or the actions to be imitated must
involve only effective and positive behaviours. In the image it must be shown the
behaviour we want to teach and nothing else. The individual must carry out, in a correct
and slow way, a task formed by a certain sequence of behaviour. Some peers, relatives,
known or unknown adults can be involved as models.
In the recording the focus must be on the behavioural sequence, and pauses or
perceptive stimuli that distract the attention should not occur. Auditory reinforcements or
a verbal description of what is done can be present.
It is possible that the videos are also about the behaviour of the pupil themselves: this is
called video self-modelling. It is clear that, in such a situation, the behaviour of the
individual must be filmed for a long period of time and then edited including only the
positive and functional actions connected to the learning aims. As Dowrick claims (1999),
the video self-modelling is a specific application of video modelling that allows the person
to imitate correct behaviour through the observation of themselves while using the
behaviour correctly.
With reference to what Bandura claims about the trend to imitate, in a preferential way,
models similar in some characteristics to the observer, you can assume that the
involvement of peers or the video self-modelling guarantee the most important results.
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The greatest effectiveness of video modelling should be guaranteed by the fact that the
observation of your own positive and successful behaviour, in opposition to a negative
and unsuccessful one, is essential to increase attention and motivation as a consequence
of the increase of your own perception of self-effectiveness.
According to Bandura if the model is similar there is more possibility of learning. Video
modelling is used to learn the social skills (Buggery 2013, Mac Monus 2015), the
communicative skills (Scottone 2012, Kleberger and Mirenda 2012), the play and the
understanding of emotional conditions (Nikopoulos and Klenan2013, Mc Donald 2014,
Radley 2017), the personal autonomy and the everyday activities (Nikopoulos and
Keenan 2013, Cattini 2016), the school skills (Wilson 2013, Grimmio 2018), the professional
guidance, the sport and the leisure time (Spriggs 2016, Johson 2013, Macpherson 2015,
Sherrow 2016), checking the inappropriate behaviour and the ability to face stressful
situations (Baker 2012, Buggey 2013, Clinton 2016, Lydon 2018).7
To learn these skills modelling is better than changing and task analysis because it shows
the action in its wholeness. This technique is effective because:
-

The focus on the learning object is activated
The vision of the filmed sequence is repeated
It emphasizes the visual information process
It avoids the recurrence of the face-to-face interaction that it is often not tolerated,
above all, by the ADS people (Cottini, 2011)8.

These strategies have been used to teach a wide range of skills successfully above all to
children and teenagers SN. These are social, communication and play skills, motor
behaviour, functional self-sufficiency, professional competencies, cognitive and emotional
self-regulation.
The video modelling and video self-modelling represent powerful strategies to facilitate
functional learning, that tend to remain and to generalize with greater effectiveness in
situations and contexts different from the original ones. These strategies can be numbered
among the ones considered effective on the base of scientific facts.
Scientific researches pointed out:

7

Marco D’Agostino “La realizzazione di video modeling e video prompting: tecniche di produzione” tratto da
“Giornale italiano dei disturbi del Neurosviluppo. Buone prassi per la scuola, la clinica, e i servizi”. Direttore Lucio
Cottini, aprile 2016, vol. 1, n° 1, pag. 21-32.
8

Cottini L. (2011). L’autismo a scuola. Quattro parole chiave per l’integrazione. Roma: Carocci.
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-

-

-

Activation of the attention with reference to the teaching object. This opportunity can
reduce the focusing field to the essential elements of the situation, without exceeding
with visual and above all verbal stimulations that can distract the attention focus from
the stimuli relevant for learning;
Repeated screening of the video. This definitely helps to memorize the characteristics
of the behaviour you want to teach;
Emphasis on the processing of the visual information, that is really more important than
the verbal one. The visual stimulus, unlike the verbal one, remains. The video can be
watched several times and possesses a further potential: it shows a real situation, as far
as the action of people and the reference context are concerned. We have a
greater wealth of information than in the static images.
Avoiding of face-to-face –interaction between the pupil and the trainer, as the one of
the traditional modelling processes, that can represent a source of stress for pupils
suffering from autism, above all for those who are less inclined to accept closeness
relationship.

The SN people learn with difficulty because of a series of characteristics. They have
difficulty in understanding the verbal or visual and verbal instructions. This is a big problem
because of the low comprehension ability or of the low verbal intelligence, in addition to
the difficulty to integrate different types of information or in quick sequence. They have
difficulty to share the normal importance of offered stimuli. They are often demotivated
and need help and encouragement, but this interrupts the normal flow of the behaviour
sequence you are going to teach. They have inattention and difficulty to catch the really
important aspects of experience and this is the cause of the so called “prompt addiction”,
that stops the real learning. The video modelling is useful because:
It is basically a visual instrument, i.e. it appeals to the sense route, basically more
preserved and functional;
It is motivating;
It is repeated a lot of times. It facilitates the learning, permits the improvement of
attention for the detail every time you watch the video again;
It can be watched frequently and in several places. It facilitates the learning out of
the context in which the individual is expected to behave that way and without
having necessarily the necessary material;
It is precise. It is built zooming on really important details.
Studies nowadays claim that it is an educational instrument effective with SN people,
above all people suffering from autism.
-

Because of the important results obtained so far by video modelling and video prompting,
the production of filmed sequences has to be made considering a series of procedures
and rules. Beyond the usual instructions to produce high quality audiovisual aids, you have
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to consider the peculiar psychological cognitive and behavioural characteristics of the
individuals.
After the vision of the whole filmed sequence, from the beginning to the end, the
individual will have to perform the behavioural model observed. Normally several sessions
are needed before the pupil succeeds in learning the tasks correctly.
Video prompting is another procedure that is different for fruition and construction of
videos. In video modelling the whole sequence is shown in every session, whereas in video
prompting it is divided into short sequences or freeze-frames to allow a step-by-step
explanation of the task. Another important difference in this kind of video it is the use of a
subjective frame (the camera is the eye of who acts) that simplifies the comprehension of
the functions to be carried out and a better closeness to what is done.
Video modelling and video prompting are procedures that combine the making and
easiness of use with the possibility of using the same video a lot of times and using the
same equipment to create a series of different videos. Beyond the practical advantages
of the video creation and fruition, the possibility of showing several functions and activities
with a dynamic audiovisual language is very stimulating.
Several studies stated that video modelling and video prompting are effective instruments
to teach different tasks and functions: language (Kinney, Vedora and Stromer 2003),
social interaction (Nikopulos and Keenan 2003, 2004), verbal and motor activities
(D’Ateneo, Mangiapanello and Taylor, 2003).
Moreover, video modelling and video prompting can be used not only for people with
autism but with a wide range of disabilities: behavioural disorders, underdevelopment,
learning and intellective disabilities.
The use of video modelling and video prompting includes different steps of realization that
must be completed in a systematic and sequential way (Sigafoos, O’Reilly and De La
Cruz, 2007).
You have to follow three steps to produce audiovisual ads: pre-production (definition of
topic, writing and organization), production (filming), post-production (editing, graphics
and video exportation).
After defining the topic of the video, you have to write a script, a storyboard and an
outline. Then, before filming, you must check you have the suitable equipment for the
audiovisual recording.
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As far as writing and organization are concerned, it is important to plan the final length of
the clip. The length should not be excessive to keep the attention of the video addressees.
The pre-production
→ Selection of the topic
The first step to realize a video modelling or video prompting is choosing a behaviour to
teach. The realization of a video modelling or video prompting is about the teaching of
practical skills and abilities. You have to consider that the behaviour to teach must be
visible and measurable.
The topic can be a single action, a one-to-one interaction or a group interaction.
→ Script, storyboard and outline
The kinds of shot are specified in the script. The script can be divided in two columns: on
the left column you describe the action (with the off-screen voice) and on the right one
the kind of shot.
Another useful instrument is the storyboard, that is the possibility to visualize the parts of the
video through a sequence of drawings realized with the shot perspective.
A third instrument is the outline: a point by point sequential order of the filming. Together
with the script and storyboard it is useful because it summarizes neatly all the operative
steps of the task shown in the video. One or more shots correspond to each point.
→ Equipment
You need a high-quality video camera, a microphone, and a tripod. For the postproduction you need a computer with an editing software.
The production
You must exclude aesthetic embellishments, visual effects and attempts of emotional
involvement.
The audiovisual language must be balanced and “linear”, avoiding visual effects that can
distract or destabilize the attention.
Shots
During the filming you should prefer fixed shots with the camera on a tripod, few camera
movements and simple scenery to focus on the actor action.
Lighting
As pointed out (Buggey 2009), you must avoid backlighting. i.e. put the subject in front of
a source of light. You should prefer a fixed lighting.
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Sounds and noises
People with autism have difficulty in recording loud sounds and noises (Sensory Overload
Simulation). For this reason, it is better to keep a low volume and to avoid sound peaks. It is
advisable to focus on a good recording and off- screen voice during the editing.
The acting
The actor chosen for the video may be a relative, a teacher, a peer or an unknown
trainer. It is important that he/she acts in a slow and clear way. Smiles towards the camera
are completely useless because people with autism don’t understand “social smiles”. It is
important that the actor is absorbed in the action to be carried out and shown. When
interacting with other people is important not to create confusion of roles and to create a
precise distance among the subjects on stage.
The post-production
After the shots you move on to editing. It is better to avoid time gaps that can create
misunderstanding and every kind of fading or graphic effect between different shots. In
this case the best editing is the “invisible” one, that juxtaposes the shots in order to create
a narrative flow showing the action in the best way. For video prompting, in addition to
the editing used for video modelling, freeze-frames with off-screen voice are useful.
Off-screen voice
Including an off-screen voice to comment the action is probably an enrichment for the
film and a possibility of better comprehension (Sigafoos, 2007). The off-screen voice must
be measured and the language must consider the retarded linguistic development of the
individuals. For this reason, the words must be simple comments to the action carried out.
Figures of speech or theory references should be avoided.
Graphics
The choice of including writings and animations must be carefully evaluated and anyway
it is unsuitable for children with autism in the case of video modelling and video
prompting.

6. Brainstorming
It is an educational mediator through which a work group, facing subsequent stimuli put
according to certain standards, gives answers as a consequence of the perception of
aspects not considered before in a complex problematic situation. In this way you
contribute in identifying real problems.
It is very useful to face complex situations when it is not necessary to adopt a strictly
logical process and when everyone is interested in the issues in the work world to look for
“creative” and not predictable solutions.
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The group, if possible arranged in a semicircle to simplify the communication, is urged by
the teacher, who has to explain the issue and its goals clearly to succeed in doing that
activity.
The specificity of brainstorming technique is double: on one hand the considerable
opening of the points of view, that allows one to understand the unconventional aspects
of a problem; on the other hand, the possibility of getting further stimuli from the answers
of the classmates to collect other more detailed answers.
The brainstorming consists of two steps:
-

Production of ideas
Analysis of produced ideas.

The two steps are to be separated: this rule is very important for the success of the activity.
It is the characteristic that makes brainstorming different from any other technique for
problem solving and it is the condition that makes possible to:
-

Collect a lot of ideas
Allow everyone to produce ideas.

People taking part in the brainstorming must know that:
-

Everyone can answer the questions, without worrying if the answer is right or wrong,
useful or useless
No one, not even the moderator, can comment on or criticize the explained ideas
It is not necessary to explain the ideas or their validity; the comments can be brief
It is essential to give the person in charge time to write down the comments.

The conditions governing the production of ideas allow everyone to take part in the
activity, even if he/she is shy and insecure.
In the training process, the brainstorming has the advantage of simplifying
the
involvement of those pupils who are considered not so good at school and who usually
have unconventional ideas. Another advantage is the increasing group cohesion and the
working out of organizational skills, the increasing habit of taking decisions to face and
solve problems.
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7. TEACCH
Eric Schopler developed the so called TEACCH programme (Treatment and Education of
Autistic and Related Communication Handicapped Children).
TEACCH is an organization of services on a state base, created in North Carolina by Eric
Schopler and his collaborators about thirty years ago. It offers services to people with
autism and their families; moreover, it offers training and advice to schools. Schools come
to an agreement with TEACCH centres to have training and supervision for the classes with
autistic children placed in normal schools. The TEACCH services also continue for the next
ages, answering house and job needs of adult people with autism.
TEACCH is one of the organization that completely applies the integrated system of
interventions.
The principles of the TEACCH division:
-

Knowledge of autism
Cooperation with the families
General and essential aim is encouraging the skill increase
Generalist approach: it allows one to choose priorities and to define practicable
goals, improving the quality of life and of every satisfaction.

The basic concept of TEACCH philosophy is increasing the compatibility between the
characteristics of the environment and of the child cognitive style.
The strategies used to put into practice this principle include the space-time structure,
through visual patterns in which a series of objects, pictures, drawings or written words
explains the sequence of daily activities. These structuring strategies of the environment
capitalize on the visual-spatial abilities of people with autism and compensate the
difficulties in the communicative and planning field, reducing the distance between the
information given to the child and their ability to profit from them.

Methodology
The programme is based on a structured education. Teaching abilities is an activity
carried out according to the common teaching standards: task introduction, suggestions,
reinforcement and motivation, practice. The characteristics of autistic disease force us to
help the child to sidestep or compensate his/her classic learning difficulties.
The physical space must be designed to help the child understand where the activities
are done: you must define a daily diary to be communicated to the child with means
suitable to his/her comprehension. These means are often visual, as sequences of pictures
and drawings, often visual-tactile, as sequences of objects, sometimes written words or
diaries, according to the child’s needs.
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For each child a work pattern must be ready to allow him/her to work in an independent
way. It will allow the child to clearly visualize the amount of work to do.
The educational work in the field of communication and social skills of course cannot be
done as an independent work because it requires the interaction among several
individuals; but considering the necessity to insert the practice of the chosen goals in
these fields within a clear structure, organizing spaces, times, visual or tactile suggestions,
will allow the autistic child to learn something even in these fields that are bristling with
difficulties. The general principle is that the organization of a clear structure and the use of
visual or tactile methods to communicate the child tasks or moments of the day, or
sequence of actions, must be considered instruments of facilitation. They allow the autistic
child to have those experiences necessary to learn.

8. The 4-Step-Model
A particular methodology used in Germany is the “4-step-model”.
The phases of this methodology are:
1.
2.
3.
4.

Preparation and tutor-explanation
Demonstration and tutor-explanation
Replication and student-explanation
Consolidation by correct practicing.

Using this method supports the trainees in reaching their learning goal in a targetorientated way. The principle of pre- and post-teaching conveys the task vividly, it also
addresses several senses. As an observer, the apprentice is first introduced to the task; the
individual learning steps help him/her to structure the task. With the help of imitation and
independent practice, the task is deepened and consolidated. Since the apprentice also
has to explain his work steps, a review of the understanding is easily possible. In this way,
misunderstandings or deficits can be well recognized and improved.
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3 – Instruments and educational mediators used to teach abilities
and skills for SN people
The instruments used to teach SN people are:
• Food visual glossary
• Kitchen and restaurant equipment visual glossary
• Videos
• Photographic recipe-book with operational steps
•
•

Activity planner
Visual support

Food visual glossary
Collection of images with captions about the main food: fruit, vegetables, cereals,
aromatic herbs, spices, pasta, meat, dressed meats, fish, cheese, games.
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Kitchen and restaurant equipment visual glossary
Collection of images with captions about the main equipment used in the kitchen and in
the restaurant room: machinery, equipment, tools, cutlery, plates, glasses, cups.

Videos
Reproduction of images with sound that shows how to realize an operational sequence. It
can refer to the realization of a recipe, the use of knives, the preparation of table layout,
the preparation of refreshments, the service of a dish, the opening of a bottle.

Photographic recipe-book with operational steps
Each recipe is divided in operational steps and a picture with an explanation of what you
have to do is matched to each of them.

25

Activity planner
Every ability to be learnt can be divided in operational steps and some cards with
instructions are created. Each card is matched to a picture of the action to be done. This
instrument can be used with all the abilities you want to teach in different fields.

For the “4-step-model” you can use a particular activity planner.
It follows an example of how this activity planner can be used to teach abilities of
restaurant services.
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1st level: Preparation (approx. 6 minutes)
•

Preparation of media and tools in the training room

•

Welcoming the trainees, during a little conversation the trainer tries to reduce doubts.

•

Slowly approaching the topic:
1. Classifying the topic as part of the service area
2.
3.

4.

•

Training framework regulates the contribution of the trainees in menu and service
discussions
It is necessary to provide the trainees with theoretical skills: referring to past
instructions regarding the topic „How to place the cutlery on the table correctly “
− Repetition:
forks on the left side, max. 3 pieces
second menu lays a bit higher
knife edge towards inside (risk of accident!)
knife and spoon on the right, max. 4 pieces
dessert spoon above – handle towards right
dessert fork underneath – handle towards left
Today’s topic:
Introduction to the classic order of menu and compilation and arrangement of
corresponding pieces of cutlery for a multi-course menu

Narrow topic down:
1.

2.
3.
4.

Focus of the instruction will be on the professional order (sequence) of the pieces
of cutlery, exact placement (distance from the edge of the table, exactly parallel
position, etc.) is the second important aspect
Napkins, glasses and bread plates will not be discussed
Focus only on the standard menu consisting of 3 to 5 courses
Dishes that are served with special cutlery require separate instructions

•

With the help of specialist textbooks, a menu and a PowerPoint presentation the topic
will be presented in detail:
1. For every course of the classic 5-course-menu a PowerPoint presentation will be
shown to make which pieces of cutlery could be used clear
2. For every course coloured paper cards are prepared to make possible pieces of
cutlery more visible

•

Possibility of asking questions

•

Emphasising the importance of the topic:
1. Menu and place setting are part of the service offered by the hotel industry.
Therefore, regarding marketing these aspects convey the image of the company.
The professional and optical quality contributes to the guest’s opinion. Only a
satisfied guest will contribute to the turnover of the hotel!
2.

This topic often is part of the practical exam in the service area of hotel specialists.
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2nd level: Demonstration and Tutor-Explanation (approx. 5 minutes)
The work steps of setting the table for a five-course-menu will be explained and
demonstrated step by step.
What is done?

How is it done?

Why do we do that?

1. Defining the main course
on the menu

The main course is the
longest course of the
menu, normally it is
written down in the
menu card before the
dessert

Cutlery pieces will be placed
form near the plate to the one
that lies the furthest away from
the plate, i.e. „the last cutlery
pieces used by the guest” is
placed nearest to the plate.

2. Defining the pieces of
cutlery used for the main
course (fish/meat cutlery)

Defining the main
pieces according to
whether meat or fish is
served

Working professionally

3. Setting the table for the
main course, placing cutlery
on the right and left side of
the plate

Knife on the right, knife
edge towards inside,
fork on the left side of
the plate

- Prevention of risk of accident
- Tradition (right handers),
- Service for the guest

4. Defining the hot starter on
the menu

In a five-course-menu
the hot starter is written
down before the main
course

These are the next pieces of
cutlery followed from the inside
to the outside

5. Deciding about the pieces
of cutlery used for the hot
starter (fish/meat cutlery)

Determining the main
food of the course: fish,
meat, vegetables, egg

Working professionally

6. Setting the table for the
hot starter

on the left and right side
of the cutlery used for
the main course, fish
knife on the right, fish
fork on the left, both
placed a bit higher

- Prevention of the risk of
accident,
- Tradition (right-handers),

7. Defining the soup on the
menu

In the menu, soup is
before the hot starter

8. Deciding about the pieces
of cutlery for the soup
(spoon)

For clear and creamy
soup, the soup spoon is
needed.
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- Service for the guest
That is the next piece of cutlery
from the inside to the outside
Working professionally

9. Setting the table with the
pieces of cutlery used for
soup

On the right side of
those pieces of cutlery
placed last

- Tradition (right-handers),
- Service for the guest

10. Defining the cold starters
on the menu

Cold starters are written
down in the menu right
before the soup

These are the next pieces of
cutlery from the inside to the
outside

11. Deciding about the
pieces of cutlery used for the
cold starters (fork/meat
cutlery/fish cutlery/coffee
spoon-cake fork)

Definition of the main
food: salad/delicacy
salad, meat, fish (on
toast, to be cut),
crustacean cocktail

Working professionally

12. Setting the table with the
pieces of cutlery used for the
cold starters

On the left and right
side of the last placed
cutlery (knife on the
right, knife edge
towards the inside, fork
on the left)

- Prevention of the risk of
accident,
- Tradition (right-handers),
- Service for the guest

13. Defining the dessert on
the menu

Menu ends with dessert

Pieces of cutlery used for the
dessert will be placed above
the plate.

14. Deciding about the
pieces of cutlery used for the
dessert (coffee spoon/coffee
spoon-cake-fork)

Deciding if fruits or
baked goods are part
of the dessert

Working professionally

15. Setting the table for the
dessert

Coffee spoon with
handle towards the
right, Cake spoon with
handle towards the left
underneath the coffee
spoon, both will be
placed in the middle
above the plate

- Tradition (right-handers),

16. Checking, if all pieces of
cutlery are placed correctly

Compare main food of
each course with
corresponding pieces of
cutlery. Checking if the
maximum amount of
cutlery pieces is
exceeded

Working professionally
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- Service for the guest

Informing the participants that they can also set the table for a three-course-menu and a
four-course menu when having this know-how. They simply have to leave out some of the
steps.
3rd level: Replication and Student-Explanation (approx. 4 minutes)
The trainees are asked to set the table appropriately for the five-course-menu. One after
the other has to demonstrate this task.
Defining the courses
according to the order of
setting the table

Allocating appropriate pieces
of cutlery according to the
food served

Applying the correct order
of the pieces of cutlery

Defining the main course

Deciding about the pieces of
cutlery

Arranging the cutlery
appropriately on the table

Defining the hot starter

Deciding about the pieces of
cutlery

Arranging the cutlery
appropriately on the table

Defining the soup

Deciding about the pieces of
cutlery

Arranging the cutlery
appropriately on the table

Defining the cold starter

Deciding about the pieces of
cutlery

Arranging the cutlery
appropriately on the table

Defining the dessert

Deciding about the pieces of
cutlery

Arranging the cutlery
appropriately on the table

Each of the trainees explains his working steps. He/she repeats the “what”, “how” and
“why” of each individual step.
The overall result is evaluated.
Work steps that have been carried out in the wrong way will be corrected. The trainee is
asked to repeat these steps.
If the trainee carries out a step correctly, the trainer provides positive feedback which will
in turn motivate the trainee.
4th level: Practicing (5 minutes)
Each of the trainees receives another menu. These menus contain new five-course-meals.
Other menus have to be prepared for further practice.
The trainees individually and independently place the pieces of cutlery for their menus.
The trainer announces a comprehensive evaluation of the results.
The trainer continues with his work.
If the trainees have finished their task, they evaluate them together and constructive
criticism is applied, while correctly carried out tasks receive positive feedback.
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The trainees will be asked to make a note about these instructions in their training
certificates.
They receive information about the following instructions regarding different glasses and
how they will be placed on the table. This will complete the part of the training that deals
with ‘service and menu discussions’ within the service section and enables the trainees to
participate actively in such discussions as they now have gained knowledge in this area.
The trainees will be sent back to their workplace after they have been informed that they
are now able to independently set the table for a menu, which will make their daily work
in the field of service much easier and will also help them in their final exams.
Visual support
They can be visual tools to make easier carrying out a task. They can also be some cards
that show the equipment and they can be placed in different areas of the kitchen or the
restaurant room to help the learner to find them.
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4 – Scheme of learning units of the PACETRAINING training course, containing methodologies and
instruments/educational mediators used to learn all the listed skills/abilities successfully
COOKING
Learning Unit
Title

1 - WORKING
IN THE
KITCHEN

Learning
Outcomes

S/he is able to
carry out
preparative
tasks and
apply cooking
methods
when
preparing,
cooking and
serving
simple dishes
according to
recipes

Knowledge

Skills/Abilities

Knowing the different types of raw
materials and their use

S/he is able to differentiate raw
materials according to sensory and
nutritional – psychological criteria and
to select them depending on their
intended use

Knowing preparation procedures
and cooking methods

S/he is able to prepare simple dishes
according to recipes and under
supervision

Having knowledge of operating
conditions when working with
equipment

S/he is able to operate with kitchen
equipment, including small electric
appliances

Methods

Instruments

•
•

Chaining
Modelling

•

Videos

•

Photografic
recipe-book
with
operational
step

•
•
•

Chaining
Modelling
Prompting

•

Videos

•

•

Fading

Photografic
recipe-book
with
operational
step

•
•
•

Chaining
Modelling
Prompting

•

Videos

•

Activity
planner

•

Fading
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1 - WORKING
IN THE
KITCHEN

S/he is able to
plan and
organize the
work in the
kitchen

Understanding how simple cooking
tasks work and being aware of the
necessary circumstances to
preserve products

S/he is able to finish and present
simple cooking tasks according to the
definition of the products and
protocols established for their
conservation

Being aware of the working
procedures in the kitchen

S/he is able to work under cook’s
control

Having knowledge of basic relation
and communication techniques in
the working context

S/he is able to identify and apply basic
communication forms in the working
context

Being aware of cleaning and
disinfecting procedures

S/he is able to clean and disinfect
tools, equipment and installations
assessing the repercussion on the
hygienic-sanitary quality of the
products

Being aware of the benefits of a
clean workplace and knowing what
can be prepared in advance

Being aware of accident prevention

S/he is able to fine-tune the
workplace, prepare the necessary
resources and wash materials, utensils,
tools and equipment to ensure their
subsequent use in optimal hygienicsanitary conditions

S/he is able to organise his/her

•
•
•
•

Chaining
Modelling
Prompting
Fading

•

Videos

•

Activity
planner

•

Role playing

•

Videos

•

Reinforcement

•
•

Role playing
Reinforcement

•

Videos

•
•

Chaining
Modelling

•
•

Videos
Activity
planner

•

Kitchen and
restaurant
equipment
visual glossary

•
•
•

Chaining
Modelling
Prompting

•
•

Videos
Activity
planner

•

Fading

•

Kitchen and
restaurant
equipment
visual glossary

•

Chaining

•

Videos
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2 - WORKING
IN THE
KITCHENSTORAGE

S/he is able
to examine
goods
regarding
weight,
quantity and
visible
damage and
to control
orders and
delivery
notes as well
as
understands
the necessity
of controlling
inventory
levels

and safety regulations

workplace according to the safety
regulations and s/he is able to apply
working rules and personal hygiene to
perform raw materials pre-treatment
under supervision with some
autonomy

•

Modelling

•

Activity
planner

Understanding the importance of
environment protection

S/he is able to act sustainably when
preparing dishes

•

Modelling

•

Activity
planner

Observing the terms of sale and
storage of products and semifinished products considering the
requirements and conditions of
goods’ storage (food labels, storage
life, first in- first out)

S/he is able to examine goods
according to weight, quantity, storage
life and visible damage, as well as
controlling delivery notes

•

Modelling

•

Activity
planner

Understanding the necessity of
controlling inventories considering
weight, quantity, quality, storage
life and food label

S/he is able to control inventories on a
regular basis and in an appropriate
way under supervision by considering
weight, quantity, quality and storage
life

•

Modelling

•

Activity
planner

•

Visual support

Understanding why it is necessary
to deal with and store documents
in an organized way

S/he is able to deal with documents
responsibly and to organize their
storage according to the instructions
and supervision

•

Activity
planner

Being aware of data protection
regulations
Knowing the main tasks of a

•
•

Chaining
Modelling

Able to apply the data protection
regulation e.g. does not publish,
misuse or abuse personal data

•

Modelling

•

Activity
planner

S/he is able to order and store goods

•

Modelling

•

Photografic
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storage for culinary institutions and
describe workflows

2 - WORKING
IN THE
KITCHENSTORAGE

S/he knows
how to
storage goods
and s/he is
able to store
goods
correctly

based on requirements for the storage
(first in- first out, weight, volume,
value of money) and under supervision

Knowing the basic content of sales
contracts and recognizing occurring
problems

S/he is able to enter simple sales
contracts and to react to occurring
problems in a business-friendly way
and with supervision

Knowing about communication
media used in a storage

S/he is able to use communication
media

S/he is able to react in an appropriate
way to problems with sale contracts

•
•

recipe-book
with
operational
step

Prompting
Fading

•

Modelling

•

Role playing

•

Modelling

•

Role playing

•

Modelling

•

Role playing

•

Activity
planner

•

Activity
planner
Videos

•
•
•
•
•
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Activity
planner
Videos
Activity
planner
Videos

RESTAURANT SERVICES
Learning Unit Title

1 - SERVING AND
RECOMMENDING
FOOD AND DRINKS

Learning
Outcomes

Knowledge

Skills/Abilities

Knowing the most important
work equipment, ways and
methods of serving food and
drinks

S/he is able to serve simple dishes
according to recipes

S/he is able to
carry out
preparative tasks
and to apply
serving
techniques/ways

S/he is able to prepare equipment,
tools and household items from the
restaurant area and bar area, to
recognise and to relate their basic
applications and/or operation
under control and supervision

for food and
drinks in the
restaurant and at
the buffet
Knowing about the different
types of drinks (infusion drinks
and mixed drinks)

S/he is able to prepare infusion
drinks and simple mixed drinks

Methods
•
•

•
•

•
•

Instruments

Chaining
Modelling

Chaining
Modelling

Chaining
Modelling
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•
•

Videos
Activity
planner

•

Kitchen and
restaurant
equipment
visual glossary

•
•

Videos
Activity
planner

•

Kitchen and
restaurant
equipment
visual glossary

•

Food visual
glossary

•

Videos

•

Activity

planner
Knowing how to set and
decorate the table

S/he is able to
plan and organise

S/he is able to prepare table linen
and to decorate the tables under
supervision with some autonomy

•
•

Chaining
Modelling

•
•

Videos
Activity
planner

•

Kitchen and
restaurant
equipment
visual glossary

•

Visual support

•
•

Chaining
Modelling

•

Videos

•

Activity
planner

S/he is able to control the different
serving temperatures of drinks

•

Modelling

•

Videos

•

Activity
planner

Describing planned tasks in the
restaurant and at the buffet

S/he is able to carry out planned
tasks at the restaurant and to
prepare or to refill the buffet
according to the instructions
received and guidelines

•

•

Videos

•

Activity
planner

Being aware of what belongs to
post-service operations

S/he is able to carry out postservice operations, to identify and
apply the basic procedures and
techniques, after the development

•

Videos

•

Activity
planner

Understanding different ways of
serving/serving techniques of
food and drinks

S/he is able to apply different ways
of serving food and drinks correctly
and appropriately

Knowing the different serving
temperatures of drinks

•
•

Modelling

Chaining
Modelling
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of the different types of service
under supervision with some
autonomy

the work in the
restaurant and at
the buffet
Understanding the importance
of carrying out the work in a
responsible and appropriate
way

S/he is able to plan and to assess
own work, assume responsibility for
own tasks

S/he is able to
plan and organise
the work in the
restaurant and at
the buffet

Knowledge of how to plan and
assess own work, know own
responsibilities in the context of
working in a team

S/he is able to plan the tasks and
activities and to assess own work in
the context of working in a team

Knowing about legal regulations
of the restaurant

S/he is able to comply with the
legal regulations of the restaurant

S/he is able to
conduct simple
sales and s/he is
able to present
simple offers of
food and drinks.

Knowing the function of the
host: personal appearance and
behaviour, conversations with
guests, presentation of
food/beverages

S/he is able to conduct guest
orientated talks and to accept
complaints and forwards those to a
supervisor

Having product-related
knowledge (e.g. regarding
drinks)

S/he is able to conduct simple sales
talks based on a drinks menu while
taking sensory and ingredientsrelated aspects into consideration

•

Modelling

•

•

Role playing

•

•

Modelling

•

•

Role playing

•

•

Chaining

•

Activity
planner

•

Modelling

•

•

Role playing

Activity
planner

•

Videos

Modelling

•

Modelling

•
•

Activity
planner
Videos
Activity
planner
Videos

•

•

•
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Activity
planner
Videos
Activity
planner
Videos

S/he is aware of
communication
and selfpresentation
modes and is able
to apply them in
interaction with
team and guests
when selling

Knowing different methods of
payment and generating guests’
bills. Understanding material
calculations and simple price
setting

S/he is able to deal with different
methods of payment and
calculating simple bills and to issue
correctly calculated invoices under
supervision with some autonomy

Having basic knowledge about
the offered products, especially
regarding nutrition-related and
sensory aspects

S/he is able to select food and
drinks based on nutrition-related
and sensory aspects according to
the specifications and under
supervision with some autonomy

Knowing how to present oneself
when dealing with guests or
colleagues

S/he is able to apply selfpresentation skills

Knowing how to deal with and
talk with clients while taking
communication rules into
consideration

S/he is able to conduct simple sales
talks and to apply communication
rules

Knowledge on different modes
of interaction in a team and in
the context of other cultures

S/he is able to work in a team and
to recognise the benefits of working
in a team

Being aware of communication
rules when recommending and
selling (e.g. regarding drinks)

S/he is able to use foreign language
terms while selling foods

S/he is able to attend and
communicate the possible
suggestions and claims made by
customers in the field of their

•
•

Chaining
Modelling

•

Videos

•

Activity
planner

•

Modelling

•

•

Role playing

Activity
planner
Videos

•

Modelling

•

•

Role playing

•

Modelling

•
•

•

Role playing

•

•

Modelling

•

•

Role playing

•

Modelling

•
•

•

Role playing

•

•

Modelling

•

•

Role playing

Activity
planner

•

Videos

•
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Activity
planner
Videos
Activity
planner
Videos
Activity
planner
Videos
Activity
planner
Videos

responsibility by following the
established rules

2 - WORKING IN THE
RESTAURANTSTORAGE

S/he is able to
examine goods
with regard to
weight, quantity
and visible
damage, and to
control orders
and delivery
notes as well as
to understand the
necessity of
controlling
inventory levels

S/he knows how
to storage goods
and is able to

Observing the terms of sale and
storage of products and semifinished products, considering
event-related and seasonal
products

S/he is able to examine goods
including event-related and
seasonal products according to
weight, quantity and visible
damage, as well as controlling
delivery notes

•

Modelling

•

Activity
planner

Understanding the necessity of
controlling inventories

S/he is able to control inventories
on a regular basis and in an
appropriate way under supervision

•

Modelling

•

Activity
planner
Visual support

Understanding why it is
necessary to deal with and store
documents in an organised way

S/he is able to deal with documents
responsibly and to organise their
storage according to the
specification and supervision

Being aware of data protection
regulations

S/he is able to apply the data
protection regulation e.g. does not
publish, misuse or abuse personal
data

Knowing the main tasks of
storage in restaurants and for
buffet dressing, and describe

S/he is able to order and store
goods for the restaurant and buffet
based on a recipe and under

•

•
•

Chaining
Modelling

•

Activity
planner

•

Modelling

•

Activity
planner

•
•
•

Modelling
Prompting
Fading

•

Photografic
recipe-book
with

40

store them
correctly

workflows

supervision

•
Knowing the basic content of
sales contracts and recognising
occurring problems

S/he is able to enter simple sales
contracts and react to occurring
problems in a business-friendly way
and with supervision

Knowing about communication
media used in a storage

S/he is able to use communication
media

S/he is able to react in an
appropriate way to problems with
sales contracts

•
•

Modelling
Role playing

•

•
•

Modelling
Role playing

•

Modelling
Role playing

•

•
•

•

•

•
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operational
step
Activity
planner
Activity
planner
Videos
Activity
planner
Videos
Activity
planner
Videos

HOTEL SERVICES
Learning Unit Title

1 - WORKING IN
THE HOUSEKEEPING
SERVICE

Learning
Outcomes

S/he is aware of
the importance
of the
housekeeping
service for the
guests‘ wellbeing and the
organisation’s
success and is
able to act
accordingly

S/he is able to

Knowledge

Skills/Abilities

Methods

Being aware of the importance of
the quality of services for guests’
satisfaction and the success of the
institution

S/he is able to act according to the
economic service aspect under
supervision

Understanding the importance of
environment protection

S/he is able to selectively collect waste
materials or waste under conditions of
hygiene and safety, preserving and
protecting the environment and
generally act sustainably

Having knowledge about accident
prevention measures and safety
regulations

S/he is able to assume and comply
with the risk prevention and labour
safety measures in undertaking work
activities and to avoid personal injuries
or work-related disasters under
supervision with some autonomy

•

Knowing relevant legal regulations

S/he is able to comply with legal rules
regulating housekeeping services

•

Having material based knowledge

S/he is able to use technical terms

•

•

Instruments

Modelling

•
•

•

Modelling

•
•

•

Activity
planner
Videos

Activity
planner
Videos

•

Activity
planner
Videos

Modelling

•

Videos

Modelling

•

Visual

Modelling
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plan rational
workflows when
cleaning,
maintaining and
decorating guest
rooms and
controlling them
according to
defined criteria

and being aware of field-related
specific terms

when appropriate

Knowing about the criteria of
different cleaning and care
products and how to select the
appropriate ones

S/he is able to select cleaning agents
and care products according to
economic and ecological criteria and is
able to compare costs

Thinking about rational workflows
to clean, maintain and decorate
rooms

S/he is able to plan rational workflows
when cleaning, maintaining and
decorating guestrooms according to
the specifications and under
supervision

Considering composition and
conservation when selecting
materials

Being aware of quality standards
and universal accessibility

S/he is able to select and collect textile
materials and products for cleaning,
and to arrange clothing and household
linen, according to the composition
labels and conservation mode
S/he is able to comply with the
standards of quality, universal
accessibility and design for all that
affect professional activity

support
•

Modelling

•
•

•
•

Chaining
Modelling

•
•
•

•
•

Chaining
Modelling

•
•
•

•
•

Chaining
Modelling
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•
•

Activity
planner
Visual
support
Activity
planner
Visual
support
Videos
Activity
planner
Visual
support
Videos
Activity
planner
Videos

Learning Unit Title

1 - WORKING IN
THE HOUSEKEEPING
SERVICE

Learning
Outcomes

S/he is aware of
communication
modes and is able
to apply them in
interaction with
customers

Knowledge

Skills/Abilities

Methods

Instruments

Knowledge of communication
modes in different social or
professional contexts and by
different means, channels

S/he is able to provide guests with
simple information and to forward
guests requests

•
•

Modelling
Role playing

•

Knowledge of basic terms to
communicate in usual working
situations

S/he is able to use the rules of
courtesy in the relationship with
customers, also considering the
corporate image of the company or
working place

•
•

Modelling
Role playing

•

•

Modelling

•

•

Role playing

S/he is able to communicate clearly
and accurately in different social or
professional contexts and by different
means, channels

•

•

•

Knowing the rules of courtesy in
the relationship with customers,
being aware of communication in
different social contexts or
professionals

S/he is able to attend to the client,
demonstrating interest and concern to
resolve satisfactorily clients’ needs

•
•

Modelling
Role playing

•

Knowledge of basic terms in a
foreign language to communicate
in common working situations

S/he is able to communicate in
common working situations, s/he
possesses basic linguistic resources in
a foreign language

•
•

Modelling
Role playing

•
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•

•

Activity
planner
Videos
Activity
planner
Videos

Activity
planner
Videos
Activity
planner
Videos

Activity
planner
Videos

Learning Unit Title

2 - WORKING IN
MERCHANDISE
MANAGEMENT

Learning
Outcomes

S/he is able to
carry out simple
tasks related to
inventory,
ordering goods
and transactions

Knowledge

Skills/Abilities

Knowing aims and tasks of
merchandise management

S/he is able to comply with simple
inventory

Perceiving and understanding own
intentions and needs of others

S/he is able to understand and shape
communication situations in the
working place

Knowing where and which goods
should be ordered

S/he is able to conduct inventory and
order goods, and when necessary, to
compare offers under supervision with
some autonomy.

Having basic knowledge of legal
transactions and possible
problems in sales contracts and
the consequences

S/he is able to act responsibly, under
support of supervisor, when problems
with sales contracts occur

Knowing the basics of payment
transactions and understanding
the basics of electronic data
processing

S/he is able to understand simple
payment transactions and apply data
processing

Methods
•
•

Instruments

Chaining
Modelling

•

Activity
planner

•

Videos

•

Videos

•

Activity
planner
Videos

•

Modelling

•

Role playing

•
•

Chaining
Modelling

•

Role playing

•
•

Chaining
Modelling

•

Chaining
Modelling

•

•
•
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•

•

•

Activity
planner
Videos
Activity
planner
Videos

5 – Description of the aspects connected to the learning of skills
and abilities for SN people
In this section the components connected to learning will be analysed in order to make
the acquisition of professional skills and abilities as effective as possible.
The learning process should be based on an empirical approach. Let the student feel that
he or she is able and willing to learn. SN student needs to be praised, supported in their
activities.
To apply the methodological criteria in an adequate way, it is fundamental to create a
climate of respect and listening in the classroom. The warm and affective climate of the
classroom influences the whole process of teaching and learning. Therefore, it is essential
to work on a relationship of respect, acceptance and recognition between teacher and
students. On the other hand, it is important to foster trust, motivation and participation
among them.
The need to favour teamwork as an advance of the labour reality will be taken into
account in which students must be inserted, and as a means of developing attitudes of
solidarity and of participation. This didactic model proposed has to be understood as an
open and flexible model, in which it is necessary to introduce all the modifications that are
deemed pertinent and necessary and that are manifest throughout the teaching-learning
process.
Summing up, an active and participatory methodology will be followed to facilitate
interaction, promote responsibility for learning, ensure motivation, favour modification or
acquisition of new attitudes, enable the development of skills and enhance evaluation as
a continuous feedback process.
The learning environments in the school are structured with two basic ideas: connection of
a certain task with a certain place, and visual clues.
When the students know what things are done in any particular place, it helps them focus
and feel more secure. Learning environments with many different functions are organized
to be visually as little distracting as possible. The tools and equipment that are not needed
are kept behind doors or in other pre-defined places. Visual clues are used to reinforce
the perception of a specific order; for example, in a kitchen space the cabinet doors are
marked with pictures of what is inside.
Social interaction is supported with physical structuring as well. The learning environments
may have different areas for quiet work and group work – with written or visual instructions
to help them remember.
Our goal is that the student learns to function in everyday situations in a smoothly and
independently as possible. Especially with the visual aids helping to perceive and
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understand structures, the aim is to make them subtler as the students advance in their
studies. Or to put it differently, visual, external structures are being replaced by the
students’ own solutions.
For example, the organization in the kitchen is very important because you have to know
where all the kitchen utensils are, and to keep them in the same place. Also, when
preparing a recipe, it is convenient to have all the necessary utensils ready for use.
Planning the tools to be used in each step of the preparation of a recipe is essential to
avoid unforeseen events that compromise the student's safety and success. The steps to
prepare the task are to know the recipe, the ingredients and the utensils that are going to
be used; arrange them in nearby and easily accessible places; clear the work area of
unnecessary objects, and choose a tray or wide container.
All methods and tools must be adapted to each student group. Lecture is the method
that is not suitable for teaching SN students. It should be taken into account that, in order
for students with intellectual disabilities to learn a profession, it takes longer than young
people with normal intellectual development. New skills to be acquired must be adapted
to the abilities of SN students.
When communicating with people with SN, it is important to see them as people with
development opportunities. You cannot put it in any particular stage of development or
level and believe it will never change. Each person is an individual and is variable. The
approach is very particular. It is desirable to speak in short, very specific sentences. If
necessary and possible, sign language, photos, subjects or pictograms should be used.
Moreover, terminology of vocational training must be used, but should be used
moderately. The handling of selected technical terms often needs to be practiced and
their meaning clarified.
A useful device could be splitting a complex skill into manageable parts for training. This is
a huge help in learning, as one can have positive experience of success, even when the
whole skill is not fully mastered. The broader idea is to support the process –skills (planning,
doing and evaluating ones working). Tasks can be structured, for example, by providing
clear, illustrated, plain-text instructions for specific tasks, such as washing hands, cleaning
or preparing a dish in the kitchen.
Another important part of this training process is evaluation.
Students should be regularly monitored, evaluated and analysed in their practical work
and collaborative skills.
There is an introductory evaluation, on-going evaluation and final evaluation.
In introductory or diagnostic evaluation, you get information about the level of social skills
acquired by students with SN.
According to the results of the information obtained, you determine the goals and tasks,
teaching methods and working forms for each learner with SN.
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On-going evaluation takes place in the middle of training course. You evaluate the level
of skills learned by students so far. If there is no learning, you need to evaluate why and to
assume a change in the learning methodology.
Final evaluation takes place at the end of the training course. You sum up the results
obtained and you determine if the students have acquired certain skills; you analyse them
and investigate the growth dynamics.
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